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Abstract

Streszczenie

The aims of this article are multifaceted: to change the ideas about the traumatic nature of supervision, to reveal its potential in the
development of young specialists, to preserve and maintain professional identity among experienced psychologists, and to develop
supervision as an integral part of the full-fledged activity of practising psychologists and specialists in the helping professions in
Kazakhstan. The article is devoted to the analysis of the main definitions of professional thinking which are developing in the setting
of group multimodal supervision. Based on the analysis, three definitions were identified - the unity of affect and intelligence,
theoretical thinking, and the principle of differentiation. The article shows the importance of the development of these definitions of
professional thinking among practising psychologists, and describes the features of the development of these definitions in group
multimodal supervision. The following definitions of thinking were identified in the course of data analysis: the unity of affect and
intelligence, theoretical thinking, and the principle of differentiation. These definitions productively describe what professional
competencies are formed in the process of supervision by a specialist. The described competencies of professional thinking fill in
the existing gap of knowledge in this area, showing how the experience of supervision in the multimodal supervision group works
towards the establishment of professional identity, and what specific mental competences are developing. It is worth noting that this is
the first experience of highlighting the formation of the definitions of professional thinking. The study is based on the following
theoretical traditions in psychology: general psychology, psychoanalysis, and professional multimodal model of supervision.

Keywords: supervision, group multimodal supervision, professional thinking, unity of affect and intelligence, theoretical
thinking, differentiation

Ponizsza praca ma kilka celéw: weryfikacje wyobrazen o ,,traumatycznym” charakterze superwizji, okreslenie potencjatu superwizji
w procesie rozwoju zawodowego mlodych specjalistow oraz budowy i utrzymania tozsamosci zawodowej wsréd doswiadczonych
psychologéw; a takze omoéwienie rozwoju superwizji jako integralnego elementu dzialan praktykujacych psychologéw oraz innych
specjalistow pracujacych w zawodach pomocowych w Kazachstanie. Praca obejmuje analize najwazniejszych aspektow umiejetnosci
profesjonalnego myslenia, ktéra mozna rozwija¢ w warunkach superwizji grupowej w modelu multimodalnym. Na podstawie
wynikéw analizy wyodrebniono trzy gléwne zagadnienia: jednos¢ afektu i inteligencji, myslenie teoretyczne oraz zasade réznicowania.
W pracy ukazano znaczenie tych elementow z perspektywy umiejetnosci profesjonalnego myslenia praktykujacych psychologéw oraz
scharakteryzowano ich rozwoj w warunkach grupowej superwizji multimodalnej. W toku analizy zebranych danych zidentyfikowano
nastepujace zagadnienia: jednos¢ afektu i inteligencji, myslenie teoretyczne oraz zasade réznicowania. Pojecia te w sposob produktywny
opisuja, jakie kompetencje zawodowe ksztattuja sie w procesie superwizji z udzialem specjalisty. Opisane kompetencje wypelniaja luke
w wiedzy w przedmiotowym zakresie, pokazujac, w jaki sposéb superwizja prowadzona w modelu multimodalnym przyczynia si¢ do
rozwoju tozsamosci zawodowej oraz jakie kompetencje mentalne ksztattujg si¢ w tym procesie. Warto podkreslic, Ze jest to pierwsze
opracowanie dotyczace rozwoju zawodowego w tej grupie z uwzglednieniem podanych uwarunkowan. Opracowanie opiera si¢ na
nastepujacych tradycjach teoretycznych w psychologii: psychologii ogélnej, psychoanalizie oraz superwizji w modelu multimodalnym.

Stowa kluczowe: superwizja, superwizja grupowa w modelu multimodalnym, umiejetnos¢ profesjonalnego myslenia, zasada
jednosci afektu i inteligencji, my$lenie teoretyczne, réznicowanie
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INTRODUCTION

chotherapy in Kazakhstan is spontaneous, and

the training of specialists in the area of “psychol-
ogy” is divorced from practical realities. At the moment,
there are no institutions in Kazakhstan that provide prac-
tical training for practising psychologists within a certain
modality. It is possible to complete a specialty training
abroad or in the framework of professional development
courses, training programmes and seminars organised
within professional communities or on the personal initia-
tive of a specialist. Specialised training of practising psy-
chologists is carried out through the invitation of psychol-
ogists of various modalities from the USA, Europe, Russia,
and Ukraine.
The term “practising psychologist” used in the article de-
notes a psychologist who runs a private practice, work-
ing with people who have difficulties in social adaptation
or in working through certain emotions, for example grief.
We cannot use the term “psychotherapist” or “clinical psy-
chologist,” since there are no such professions in the official
register of professions established by the Ministry of La-
bour and Social Protection of the Republic of Kazakhstan.
There are also great difficulties associated with the estab-
lishment and division of competencies in various branches
of psychological science. At present, school psychologists,
medical psychologists, and social psychologists are singled
out in a separate group. Of note, after university graduation,
students receive a diploma stating that they are “bachelors
of social knowledge,” but not “psychologists.”
Undergraduate studies do not provide training in specific
areas of psychology, such as “practising psychologist,” “clin-
ical psychologist,” etc. Currently, there are specialised pro-
grammes in psychology at the MA level, but they are still
quite new. When the term “medical psychologist” is used
in Kazakhstan, it often denotes general practitioners who
have completed 3-month psychology courses at the Insti-
tute for Advanced Studies, and for the most part they do not
have sufficient knowledge and skills in psychology. Also,
sometimes “medical psychologists” refer to specialists with
a degree in psychological education who have received ad-
ditional education abroad in the field of medical psychol-
ogy, but due to the lack of medical education they experi-
ence problems with nostrification. The career path followed
by psychologists to become professionals in various fields
of psychology is very relevant, and at the state level there
are a number of very formal decrees, the implementation
of which requires a long and painstaking process. At the
moment, professional psychological associations are only
just forming (and breaking up very quickly, after 2-3 years
of existence) and are not able to independently recog-
nise and provide professional training for psychologists.
The training offered at universities is mainly theoretical and
academic in nature, and graduates of psychological depart-
ments do not have the proper skills to work with people,

The development of practical psychology and psy-
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requiring additional education within the framework of
certification programmes in Russia, Ukraine, Europe or
the United States.
In this context, the term “client” and “patient” are not equal-
ly relevant terms. In the article, we use the term “client,”
since non-pharmacological interventions are addressed.
The educational market is saturated with offers and edu-
cational programmes of various quality and certification.
A massive wave of pseudo-educational programmes is ob-
served, which negatively affects the process of training high-
ly qualified psychological personnel. Active work is carried
out within the framework of professional psychological as-
sociations, aimed at promoting the ethical standards of psy-
chologists, upholding standards of professional training,
and introducing regular supervision as a constant element
of professional development and functioning of any prac-
tising psychologist. The multimodal supervision group for
practising psychologists and specialists of the helping pro-
fessions has been working steadily for 5 years. Currently
in Kazakhstan there are 10 accredited supervisors for indi-
vidual and group supervision. These supervisors have been
accredited by the Professional Psychotherapeutic League
(PPL) of Russia. The League is a new type of association
for professionals in psychotherapy, practical and adviso-
ry psychology. PPL is the world’s largest Russian-speaking
professional community, bringing together members from
28 countries.
When addressing supervision, most sources indicate that
supervision represents an important mandatory part of
the training of practising psychologists of any modality, as
well as specialists of the helping professions. The available
publications on the topic of supervision focus on a number
of important points:

o development of professional knowledge and skills (Har-
vey and Struzziero, 2008; Kovshova, 2016; Wells, 2009);

o development and preservation of professional identity
(Chernyshova, 2015, 2012);

« professional development (Pyshinska, 2011; Zalevsky,
2008);

« in compliance with ethical standards, integration
of personal values and ethical positions with professional
ethics (Falender, 2020; Ricou and Marina, 2020; Thomas,
2014; Veselova and Korzhova, 2020; Zur, 2017).

At the same time, it should be noted that a relatively large

number of psychotherapists and practising psychologists

are not ready for supervision due to a number of factors.

First, supervision was exceptionally frustrating and some-

times even traumatic in the initial stages of its development

and emergence as a practice in Kazakhstan, which is attrib-
utable to the competitive dynamics of specialists, the lack
of hours of personal therapy, and the lack of in-depth un-
derstanding of the supervisory process (the “wild” period
in the development of supervision). Consequently, a num-
ber of practising psychologists, even those understand-
ing the importance and relevance of supervision, either
do not have it at all, or pass it occasionally from foreign
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experts. Secondly, supervision is a process of an evaluative
nature, and a proportion of specialists feel a sense of dan-
ger to their self-respect and self-esteem, as well as the fear
of losing their professional identity. Thirdly, a number of
practising psychologists have a rather low level of qualifi-
cations, and do not consider it necessary to receive super-
visory support.

This situation is disturbing. This article was prepared on
the basis of a speech delivered at the IV Scientific-Practi-
cal Conference “Modernisation of Consciousness and Su-
pervision: Conditions, Opportunities and Prospects.”
The purpose of the paper is to change the perception of the
traumatic nature of supervision, to uncover its potential in
the development of young specialists, to preserve and main-
tain professional identity among experienced psychologists,
and to develop supervision as an integral part of the full-
fledged activities of practising psychologists and specialists
in the helping professions in Kazakhstan.

METHODS

In this study, an interpretative hermeneutic approach is ap-
plied as a general qualitative research strategy. The use of
an interpretive mode of understanding allows not only to
describe the problem, but also to highlight the main defini-
tions in the development of professional thinking of prac-
tising psychologists.

The study is based on the following theoretical tradi-
tions in psychology: general psychology, psychoanaly-
sis, group analysis, and professional multimodal mod-
el of supervision.

The selection of these definitions of thinking is associat-
ed with the analysis, synthesis, generalisation and subse-
quent interpretation of the material of the practical work of
the multimodal supervision group, interviews with partici-
pants of the multimodal supervision group, and four scien-
tific and practical conferences devoted to the development
of supervisory practice.

A free anonymous control interview was conducted for the
purpose of our study. The interview was attended by 30 spe-
cialists who, for one reason or another, left the multimod-
al supervision group during its operation, and 14 practising
psychologists that make up the core of the group, including
six accredited supervisors. The main focus of the special-
ists constituting the core of the supervision group included
such areas as Jungian analysis, psychoanalysis, group anal-
ysis, and art therapy.

Despite the anonymity of participation, practising psy-
chologists experienced tangible concerns about how the
information they provide would be used, and wheth-
er they would be recognised. Some specialists refused to
participate.

The purpose of the interview was to study issues related to
the complexity of integration into the supervising group,
the emotions experienced in this regard, and also to un-
derstand what skills were enhanced during participation.

© PSYCHIATR PSYCHOL KLIN 2021, 21 (3), p. 183—188

LITERATURE REVIEW

In foreign psychology, the theme of the formation and de-
velopment of professional skills of practising psychologists
has been studied quite extensively. Various studies have
been carried out, and appropriate research tools (scales,
questionnaires) have been developed to study this area.
The study of psychotherapeutic and counselling skills
has been conducted for many years at the Laboratory for
Research in Consultative Psychology at the University
of Maryland, USA (Hill and Lent, 2006; Hill et al., 1981,
2007). The studies focused on the development of profes-
sional skills during training and the holding of first consul-
tation meetings. The researchers noted that further research
needed serious methodological development.

Orlinsky and Rennestad (2005) conducted a large-scale
study of the personality of psychotherapists without bias
and evaluation of psychological schools. The results of
the study showed that, while experienced practising psy-
chologists noted the importance of supervision for
the development of professional thinking, young specialists
highlighted that when working with difficult patients, su-
pervision sometimes increased the levels of stress and con-
fusion, and was frustrating. The authors emphasise that su-
pervision should ensure and facilitate professional growth.
Leonard (2015) notes that at the moment there are not
enough studies that would confirm the effectiveness of su-
pervision. According to the author, there is insufficient in-
formation about which approaches to supervision work
best, and what results of the development of professional
competencies occur in the process of supervision.

In Russian studies, emphasis has been placed on the devel-
opment of empathy as a professionally important quality,
and the advantages of various educational programmes.
As noted by Kryuchkov (2015), this topic in Russian psy-
chology is developed very poorly, especially with regard to
specific empirical and experimental studies within this area.
The topic of supervision is also poorly understood in Ka-
zakhstan. Over the past few years, a small number of pub-
lications have addressed some aspects of dynamic process-
es in the multimodal supervision group (Igumnova, 2015;
Lashkova et al., 2018; Madalieva and Igumnova, 2016;
Sadykova, 2014; Sheveleva, 2016). However, the issues of
the formation and development of professional thinking in
the context of supervision are not adequately covered.
Thus, in practical psychology there is a situation when, on the
one hand, experienced practitioners and training psycholo-
gists highlight the importance of supervision for the forma-
tion of professional identity and professional competencies,
but at the same time, they cannot pinpoint exactly what kind
of competencies are formed, and how the process proceeds.

RESULTS AND DISCUSSION

The aims of this article are multifaceted: to change the per-
ception of the traumatic nature of supervision, to reveal
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its potential in the development of young specialists, to
preserve and maintain professional identity among ex-
perienced psychologists, and to develop supervision as
an integral part of the full-fledged activities of practising
psychologists and specialists in the helping professions.
To achieve this goal, it is important that practising psychol-
ogist do not experience significant difficulties with integra-
tion into the multimodal supervision group.
The results showed that 80% of specialists experienced tan-
gible difficulties when entering a group associated with
the manifestation of early narcissistic dynamics. In the su-
pervising group, narcissistic dynamics manifests itself as
follows:
« strong touchiness and fragmentation of self;
« feeling of emptiness, depression, inertness;
« permanent fear of loss of love or object;
« feeling unhappy even with productive work in a small
circle;
o idealisation and depreciation.
72% of specialists noted that the competitiveness in
the group was the most difficult aspect.
Of note, the work of the multimodal group supervision is
subject to the rules that divide the supervisory session into
5 stages:
1. stage 1 - introduction and selection of the supervising
case, division of the group into large and small circles;
2. stage 2 — provision of the case;
stage 3 — asking questions;
4. stage 4 - feedback in accordance with the request of
the specialist providing the case;
5. stage 5 - completion of supervision, summary of the dy-
namics of the group.
It is important to emphasise that the difficulties with nar-
cissistic and competitive dynamics are experienced by both
new specialists joining the group, and those who form
the core of the group when new specialists come.
Quite often, new specialists come to the group unprepared,
without familiarising themselves in advance with the rules
of the group, which aggravates the flow of both narcissis-
tic and competitive dynamics. To relieve this tension, be-
fore each new supervisory session, the supervisor reminds
the participants about the rules of the group. However, not
understanding the rules properly provides a good basis for
the emergence of such feelings as touchiness, uselessness,
alienation, sense of wasted time, anger, and irritation. Also,
very conflicting feelings arise among the participants in as-
sociation with the selection of a small circle. On the one
hand, there is a desire to be selected and actively partici-
pate in supervision, but on the other hand, there is a strong
fear of saying something “stupid,” not understanding what
is happening, and losing professional identity.
Those who form the core of the group and the appointed
supervisor are very strict in monitoring compliance with
the established rules and conditions of the setting, which re-
inforces the competitive dynamics between them and new
specialists who might break the rules because of their poor

©»
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understanding combined with the drive to present them-
selves as experienced specialists. Sometimes this leads to
new specialists devaluing the whole group, or “teaching”
others how to work properly. Such dynamics in the group
cause a lot of stress. New specialists who join the group are
not always able to cope with such levels of stress, pay atten-
tion to studying the group work rules, and separate their
personal dynamics from the group dynamics and the case
provided. Consequently, some new specialists are unable to
integrate successfully, and leave the group.

The factors that help specialists integrate into the working

multimodal supervision team were also examined during

the interview. Three main factors were highlighted:

o definition of professional identity and one’s place in
the group through manifestation of oneself in the group -
asking questions, expressing feedback;

« understanding the importance of the contribution
of each participant to the group - young inexperienced
specialists very subtly feel the unconscious repressed emo-
tions in the group, just like specialists from other modali-
ties give a different perspective on how to look at the prob-
lem and understand the difficulties that arise;

o informal communication between supervisions helps
to cope with the over-idealisation of more experienced
specialists, to get support, explanations, and psycho-
logical help and support when joining the dynamics
of a case (infection with emotions).

As the next step, an important question was asked: what
definitions of professional thinking develop in the process
of obtaining regular supervisory support?
During the study, three such definitions were highlighted:
1. unity of affect and intelligence;
2. theoretical thinking;
3. principle of differentiation.
The proposed definitions are discussed in greater detail below.
Unity of affect and intelligence. The basis for analysing
this definition was the idea proposed by Vygotsky (2005) to
address the dynamic connection of affect and intelligence,
the combination of which forms the worldview of whole-
ness, denoted by Zinchenko (1995) as the ability to bring
the mind to life, which generates live personal knowledge.
In their ontogenetic development, thinking and emotions
originate from a single root, i.e. from the affective action of
the infant. The subsequent development of the emotional
sphere proceeds along two paths: along the path of differen-
tiation of emotions, and in the direction of changing the na-
ture of dynamic processes. This unity begins to form from
the crisis of seven years and is directly related to the loss of
childlike spontaneity, when a space for generalised experi-
ence appears between action and desire, for the logic of feel-
ings, and when a child begins to think about the meanings
of his behaviour for himself. There is an “intellectualisation
of affect” or, in other words, emotions become “smart,” and
anticipating.

“Things do not change from the fact that we think them,

but the affect and the functions connected with it change
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depending on the fact that they are recognised. They be-
come differently related to consciousness and to another af-
fect, and therefore their relation to the whole and its unity
changes” (Vygotsky, 1984).

The importance of developing this definition in the super-
vision process is obvious. Emotions are among the work-
ing tools of any practising psychologist. This is connected
both with the designation of emotions within a therapeu-
tic session, with the interpretation of transference and coun-
tertransference in the process of psychotherapy, and with
the differentiation of emotional states. In order to work with
the client’s psyche, it is important for a practising psychologist
to have a good understanding of the information that comes
from them, both in verbal and non-verbal forms, as well
as to analyse their own emotional responses to the client.
Such analytical dynamics make it possible to bring the mind
to the senses, restoring a connection with the split aspects
of the psyche and repressed emotions, returning, and some-
times forming the logic of feelings.

Supervision is necessary for every beginner practising psy-
chologist as a didactic instrument, since there is a need
for the coexistence of an emerging experience, for under-
standing the processes taking place during therapy, and for
the possibility of withdrawing from relationships in order to
better see and comprehend what is happening. In such a sit-
uation, the supervisor helps to “hold the mind” in affective-
ly charged sessions. For experienced practising psycholo-
gists, supervision becomes a constant element of their work.
Their need for supervision when working with clients can
be associated not only with holding the mind into feelings,
but also with conducting feelings into the mind. This is par-
ticularly relevant when working with “broken” clients, when
from session to session there is a feeling of lack of feelings -
or a feeling that nothing happens. In such situations, it is
supervision that creates “living knowledge,” allowing one
to find new metaphors or images that carry meaning and
make the hidden processes taking place visible.
Theoretical thinking. The allocation of this definition to
a separate position is not accidental, as there is an urgent
need to talk about the development of theoretical thinking
among practising psychologists. The main problem in this
regard is that it exists only in the form of content, and not
in the form of a phenomenon, an event (Zinchenko, 1995);
it is impartial and dogmatic, and does not bear the imprint
of a personality. This leads either to a deadly adherence to
dogma, or to “rejection” of theoretical thinking in general
as knowledge that has no use.

Work done in a supervisory group allows one to develop
theoretical thinking by maintaining openness and under-
statement, as there is not only the reality associated with
the presented clinical case, but there is also a subject (psy-
chologist) who, while defining the ongoing process, creates
themselves as a specialist. Supervision forms a cognitive
attitude, allowing one to find the clinical confirmation of
a theory, or a dogma that can sometimes be useful to a spe-
cific client rather than clients in general (Casement, 2005).
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The concepts of a person, levels of functioning of the psyche,
limitations and possibilities of theoretical understanding,
schemes and algorithms of thinking are subject to such ap-
probation, which leads to the formation of live psychologi-
cal personal knowledge carried by the “cogital Self” (Petro-
vsky’s term) of specialist (Petrovsky, 2014).

Principle of differentiation. The concept of differentia-
tion emerged in association with the definitions discussed
above. However, we consider it necessary to single it out
as a separate item, as the problem of differential diagno-
sis is key in providing psychological assistance to clients.
Determining the level of organisation of the psyche, the type
of personality, and the prevailing defences is known to be
helpful with building a psychotherapeutic hypothesis about
the main causes of psychological difficulties experienced by
the client, and developing a strategy for psychotherapy.

Of particular interest in this regard is the study by Chu-
prikova (2007) and her understanding of the principle
of differentiation as a universal rule for the development
of systems, which works in conjunction with the princi-
ple of integration and the principle of the original whole.
This understanding reflects the complexity involved in de-
veloping differential diagnosis skills. The ideas of E. Gibson,
H. Werner, and C. Bridges, highlighting age-related devel-
opment as a principle of differentiation, are also applicable
to the formation of skills of differential diagnosis in the pro-
cess of supervision. First of all, it is when the supervisor
or supervisors (in a group-based form of supervision) re-
sponding to the request of a specialist (psychologist) begin
to expand the analytical process of making a psychologi-
cal diagnosis to the outside, exposing the essential dividing
events, differentiating emotions and states, and putting to-
gether a picture of a client’s life. In this case, group multi-
modal supervision provides more opportunities for the de-
velopment of differentiation, allowing 5-8 positions of
different supervisors to be implicated simultaneously, ob-
serve and live step by step, analyse the analytical situation
with them, learning to actively extract from the general in-
formation flow subtler and more accurate invariants that
are essential for the advancement of the psychotherapeu-
tic hypothesis.

CONCLUSION

Group multimodal supervision serves as a kind of “labo-
ratory practice” for a novice specialist, whereas for an ex-
perienced psychologist, the supervisory group becomes
an instrument that enhances the sensitivity, reflexivity, and
dialectical unity of differentiation and integration of theo-
retical concepts, so that they can be correlated with the real
life history of the client.

Several definitions of thinking were identified in the course
of data analysis: unity of affect and intelligence, theoreti-
cal thinking, and principle of differentiation. These defini-
tions productively describe what professional competen-
cies are formed in the process of supervision by a specialist.

DOI: 10.15557/PiPK.2021.0019

187



188

Yevgenia Lashkova, Sveta Berdibayeva, Akmaral Syrgakbayeva, Mariya Mun, Mariyam Bapayeva, Marta Abdykalikova

The described competencies of professional thinking fill in
the existing gap of knowledge in this area, showing how
the experience of supervision in the multimodal supervi-
sion group contributes to the establishment of professional
identity, and what specific mental competences are devel-
oping. It is worth noting that this is the first experience of
highlighting the formation of the definitions of professional
thinking. We assume that there are also other categories of
professional thinking that develop in the process of supervi-
sion, and they need to be identified and understood as well.
The study highlights the main difficulties involved in the in-
tegration into a supervisory group, such as narcissistic and
competitive dynamics, and compliance with the rules of
the group.
The factors that contribute to the integration of new psy-
chologists in their supervision group were also identified
in the study. These factors include: determining profession-
al identity and one’s place in the group through self-expres-
sion; understanding the importance of each participant’s
contribution to the group; and informal communication
between supervisors.

Summarising the above, we note a range of definite advan-

tages associated with participating in regular group super-

vision, including:

1. Group multimodal supervision serves as a laboratory of
the mind, within the framework of which it is possible -
by observing the work of experienced specialists - to
learn the skills of differentiation, and integration of the
affective and intellectual spheres, and to test and devel-
op theoretical ideas.

2. Group multimodal supervision provides a multiplicity of
mirrors and identifications, which contributes to the de-
velopment of a unique way of work for each psycholo-
gist, and reduces the risk of borrowing too directly from
the supervisor’s way of working with clients.

3. The diversity of opinions characteristic of group multi-
modal supervision allows the algorithms and thinking
patterns to be expanded, thereby preserving the living
personal psychological knowledge and cognitive attitude
of the psychologist.
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